When I began researching issues around technology adoption in Higher Education, around the turn of this century, the field was full of excitement, uncertainty and unknowns. My research was driven by professional practice, I really needed to know how to begin to solve some of the problems the technology of the time presented. Could you use blended learning to produce similar or better outcomes than face-to-face teaching? Could we determine an effective group size for online discussion? What kind of encouragements did students and staff need to get them experimenting with online tools and technology in their studies? Plunging into the dark pool of virtual learning environments and social media without a lifebelt was invigorating and pretty frightening. Colleagues muttered of Doomsday scenarios where teachers would find themselves replaced like factory workers with the new technology. It soon became evident that what was put online was traceable, hackable, and there for a long time to haunt the hapless blogger.
Readers of this journal will be well acquainted with other mediating factors, be they social, generational or psychological, which may intervene in technology adoption as modelled by Davis (1989) and Venkatesh, Morris, Davis, and Davis (2003) . A paper in this issue by Esteban-Millat et al. takes the focus to intrinsic personal motivation in relation to the notion of flow as such a mediating factor for individual students. Cantabella et al. in this issue discuss differences between teacher conceptions of their use of technology tools in learning with their actual usage. If such tools are talked about but not used, how can we learn by doing, and how can we share informal learning about the value or otherwise of such digital tools, of which we have many examples in this issue? How can we regain that excitement of Web 2.0 potential with learner-users constructing their learning in co-operation with their peers?
There is no "silver bullet" response to the knowing-doing gap, but it is perhaps time that the weight of academic literature demonstrating the pedagogic benefits of skilful design of learning which incorporates technology, was considered of equal value to the administrative benefits of data collection and practice standardisation through technology, where efficiency is the main purpose rather than learning.
